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SM: This is an interview with Sylvia Lenhoff, Director of 
Relations with Schools, May 16, 1990, in HOB-360. Now, the 
first question, Sylvia, is what was your original assignment 
in the administration? 
SL: I first came to UCI in 1969 and hoped to teach a course in 
either History or English in the Extension Division, because 
at that time they were not hiring teachers in the schools or 
the colleges. As I spoke with Lou Anderson, who was Director 
of Liberal Arts and Teacher Education for Extension, she said 
no, she didn't need any more teachers in English or History, 
but would I be interested in working as her assistant. So I 
came in as a . 
SM: Working as what? 
SL: As her assistant. 
SM: Oh, I see. 
SL: And I came in then as a Continuing Education Specialist in 
University Extension and my charges were in the area of 
Liberal Arts, Teacher Education, Women's Programs. They were 
a very productive and a happy three years, but at the end of 
the three years I began to look ahead to the future and 
thought I needed to find another place in the university. At 
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that point I applied for and received the position of Director 
of . . . Well, I don't think it was called Director at that 
time. I think the titles were somewhat different and I 
believe I was called Assistant or Associate, something like 
that, Director of Relations with Schools. 
SM: That gets you up to 1972. Is that right? Well, I'm 
interested because I went out with you a couple of times to 
schools and I was interested in how you handled your 
responsibilities. And I think, if you can tell me now ... 
You told me question two: When did you move to Relations with 
Schools? Now, the visitations. What precisely was your 
assignment? 
SL: At that time, the Office of Relations with Schools was the 
last office, I believe, or one of the very last offices to be 
decentralized in the University of California. Originally, 
it had had a broad liaison charge to be the connecting link 
between UC and the schools. And it had started way back in 
the days when we were . . . I think back in Berkeley days. 
I'm not even sure UCLA had been established. When UCLA was 
established, they had an overall statewide director who was 
at either the Berkeley or the L. A. campus. 
But in 1971, it was decentralized and, in addition to 
this overall mission of representing the university and 
policies to the educational publics of the state, it assumed 
a new mission of representing the individual campus. And we 
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who were serving as directors reported to our own Chancellors, 
rather than to the systemwide office. So that became a staff 
rather than a line relationship. So we continued to represent 
the entire university. It varied from one campus to the next, 
the extent to which we were noble and pure about representing 
the entire system and the extent to which we more zealously 
represented our own campus. 
charge that came about. 
SM: What year was that? 
This was the interesting new 
SL: It was decentralized in 1971, but the office lay vacant for 
that initial year. Jim Dunning managed the basic responses 
to the schools that requested people to come out and speak to 
their PTAs and so forth. 
SM: At that time, he was now Director of Admissions? 
SL: Yes, Jim had become Director of Admissions. He had been the 
first . . . 
SM: Relations with Schools? 
SL: Relations with Schools Officer under the old regime. 
SM: Oh, yes. 
SL: When the office was more or less a little splinter of 
systemwide, existing on the campus. The other exciting thing 
in 1972 was the beginning of the improved access transfer 
experiment. The university gave the campuses some money to 
try to improve transfer from the community colleges into the 
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university, and also try to relax the transfer requirements 
somewhat to facilitate transfer. 
SM: Did you visit Orange Coast College and so forth? Goldenwest? 
SL: Yes, we were charged with the responsibility for schools and 
colleges in our local area. And this meant somewhat beyond 
the borders of orange County, to Long Beach City College, for 
example, in the north. And we were free to travel wherever 
in the state our mission seemed appropriately to take us, and 
as long as we had the resources to do so. But we were 
obligated to pay good attention and provide good services to 
the community colleges in our region. So we were heavily into 
articulation, trying to make sure that the courses meshed as 
well as possible with those at the university, so that 
students would not encounter more trauma than was necessary 
when they entered the big U (chuckling) from the community 
college orbit. This necessitated also that we try to serve 
as intermediaries to bring faculties together from the 
community colleges and the university, to deliberate as to how 
that meshing might best take place. 
SM: Well, thank you. That was very helpful. Now question four: 
How effective were your visitations from 1972, I should really 
say--I said 1970--to the present? I mean, have you altered 
things? I would think you have. What about the ethnic 
minorities and things of that nature? 
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SL: There have been some dramatic changes since 1972. When I came 
into the office, it was myself and an administrative 
assistant. I was then given the funding for the transfer 
experiment and was able to hire my first . . . it seems to me 
~ v . it was a part-time casual person, Adrrana Solel1s, who has 
~ /t 
beenAactive alum after that time. Shortly thereafter, other 
funds were forthcoming, other charges were forthcoming, and 
the office grew. 
SM: When did what's her name who retired about five years ago? 
e/ 
Muri~l Shishko~f? 
SL: Muri\il Shishkoff came into the in the middle seventies. 
The very next year, things got interesting again, after I had 
come into the office and we had begun to grow a teeny bit. 
And when I say that, it really was a teeny bit. (chuckling) 
When Adr~na was in the office, and then my first real full-
time permanent career staff person, Mary Crandall Gagliardo 
SM: Yes, I remember her. 
SL: We were in this office that was structured in such a way that 
in order for . . . 
SM: How do you spell Gagliardo? 
SL: Gagliardo is G-A-G-L-I-A-R-D-0. 
SM: The person who transcribes . . . 
SL: Will need that help to transcribe, right. We had to reach 
across each other's desks in order to lift up the telephone, 
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it was so crowded. We were in the basement of the 
Administration Building at that time. That's all right. When 
I came to Extension, we started out in the lobby of Crawford 
Hall, in the Gymnasium. (chuckling) So those were the days 
when With all our problems today of space, we were in 
some strange nooks and crannies back in those days. 
SM: I would say only Extension moved more maybe than you. 
SL: Yes. Extension was always moved about. During my brief three 
years there, we were in at least three different locations. 
For the visitations in those early days, we enlisted the 
help of other units. Since it was essentially a one-man 
operation, Adr~ana really didn't get out in the field, and for 
a~hile Mary didn't either. They were brought on board to do 
some publication, to put on some events. We needed to 
establish a tours program. 
People at that time would come to the university for 
tours, and the way I was obligated to handle most of them, 
until we got some students on board, was I would go up to the 
fifth floor and walk out on the parapet and walk them around 
the top of the Administration Building, showing the site and 
another area that was going to be a building and so forth. 
And it became a little bothersome to Chancellor Aldrich 
because I had to go past his . . . walk past his office, past 
his windows all the time, so I think he was very pleased when 
we got our cadre of students together to serve as guides for 
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visiting prospective students and parents and school groups. 
We had large groups. At that time, the schools were not in 
quite the financial straits that later happened, so school 
buses were constantly on-site in the campus, bringing large 
groups of youngsters, to try to give them a taste of and an 
interest in the university. 
For going out to the schools, we enlisted the help of 
people in the EOP Off ice and also of Jim Dunning and several 
of his admissions people; because one person, one body out 
there in the field simply couldn't respond to all the demands, 
much less do anything creative or new. In 1973, late in 1973, 
I believe it was, Jack Hoy, who was then Vice Chancellor of 
Student Affairs, under whom we reported at the time, decided 
that there could be benefits from amalgamating the three 
D 
offices. So I became at that time the Associate (\irector of 
the Admissions Off ice, and we had EOP under our wing and tried 
to collaborate as a troika. 
SM: So you were reporting to Dunning then or to Hoy? 
SL: I had a split reporting relationship. (chuckling) It was 
almost as peculiar as the off ice we were in. I reported, I 
think, 7 5 percent to Mel Bernstein, who was Jack Hoy's 
lieutenant, and 25 percent to Jim Dunning. After the 
unification of the offices, which was accompanied by some 
trauma--particularly the EOP folk were worried that they might 
be swallowed up and submerged. That did not happen. But the 
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unification with Admissions proved less viable because at that 
time they were very heavily a paper processing outfit, and a 
rather large and unwieldy addition to our staff. 
But the EOP and ORS people had much more in common. We 
were always relating with people rather than paper, except for 
the reports that were required of us. We were very heavily 
out in the field, visiting with the schools or dealing with 
people who were visiting on the campus. So that union lasted 
well for, oh, let me see, almost ... oh, about nine years, 
at which time the growth of the two off ices . . . It made a 
great deal of sense for them to separate, and there were also 
some personnel issues that developed. And in 1981 they 
separated again, and both of us have grown unrecognizably. 
SM: And your Relations with Schools split off from EOP. Is that 
what you're saying? 
SL: Yes. EOP was split off in 1981 and then reported under 
Academic Affairs. We continued under Student Affairs for a 
short time longer and then were also shifted under Academic 
Affairs, but we remained a separate unit during that period. 
Beginning in 1975, systemwide administration mandated a number 
of new kinds of programs to EOP. These were what they called 
student affirmative action programs. They were largely 
intended to improve the preparation and eligibility of 
minority youngsters, and involved a whole new approach to the 
schools, working with young kids, junior high school age kids. 
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And they were very line-itemed kind of programs) "'iery 
specific in their charges, and they required enormous 
additions of staff. And at that point, we went to a 
considerable degree in separate ways, although there was still 
a great deal of cooperation in the area of working with 
students who were at the point of admission, or near the point 
of applying for admission, and with transfer students. 
SM: Well, that's very interesting. Can you elaborate, though, 
precisely what changes there were in the eighties, 1980 to 
1990? And so you're all separated out now. EOP is here and 
you are over here. Then you're now reporting eventually to 
the What year was it you reported to the Academic side? 
SL: I believe we were transferred from student Affairs to Academic 
Affairs in 1983. I'm not positive of that date. But as the 
offices pursued their separate paths, several of the EOP staff 
remained with ORS, so we had a very rich infusion of minority 
oriented programs into the ORS orbit. I should mention that 
somewhere along the way we added the word "Colleges" to our 
name--the Off ice of Relations with Schools and 
Colleges--because that had become a very major function of the 
office. 
SM: With junior colleges? 
SL: And the work with the community colleges, the articulation, 
the attempt to improve the transfer rate and the preparation 
of transfer students, so that the name change really signified 
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a major shift of resources and staff assignments into that 
other arena, not just the high school area. 
In the eighties, there was a significant emphasis . 
SM: Excuse me, I put up a notice "Recording" outside. I had two 
very fine interviews with Dr. Aldrich. And each time, as I 
remember, they can't read English. They came in, so that's 
what that's all about. [A Spanish-speaking janitor with a 
broom interrupted interview.] 
SL: In the eighties, there was great concern throughout the state 
with the preparation of entering students, and a number of new 
programs evolved to try to remediate that situation. 
In ORSC, we had one of the few American Indian staff 
members on the campus, and she began a twelve-year 
preoccupation with trying to do something with Sherman Indian 
High School, the BIA [Bureau of Indian Affairs] school, 
residential school in Riverside. When she first went out, I 
think about 1978, they didn't even submit a UC course list. 
They didn't have enough academic courses. And it was not just 
the Sherman situation, but it reflected the entire dilemma of 
American Indian education in the country. Not a single BIA 
school was college preparatory. And Kogee Thomas was 
determined to see if she couldn't do something about it. 
SM: What was her first name? 
SL: Kogee, K-0-G-E-E. Kogee set about trying to transform the 
school. It took a full decade before anything really began 
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to happen, until there was a principal who was on board, 
ct-~ 1 tit &rP ~ 
(inaudible). The turnover there had been something like one 
principal per every nine months. And she found a bright young 
man who was ready to march with her, and they proceeded to 
apply for any number of government grants, to lobby 
politicians, go through the incredible intricacies of the BIA 
bureaucracy and the tribal bureaucracies. 
SM: What is that BIA? 
SL: BIA, the Bureau of Indian Affairs, BIA. 
SM: Oh, yes. 
SL: (inaudible) BIA. (chuckling) At this time, th~ Sherman,{ ha 
about a half a dozen major grants to turn itself into a 
college preparatory academy, the most recent being one of the 
Oh, there were about twenty-three, I think, or twenty-
five national Javits Grants. It's a new program for gifted 
and talented young people. 
SM: How do you spell Javits? 
SL: J-A-V-I-T-S, after the late senator [Jacob Javits] who was 
very much interested in education. So, with the help of 
externally funded programs, we began to see significant 
changes at Sherman. 
We also have a program called Scholars in Training, run 
by another minority staff member, Sharon Cruz-McKinney, which 
bodes to effect minority 
SM: Sharon Cruz . . . ? 
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SL: Yes, Sharon Cruz, C-R-U-Z, dash, McKinney, M-C-K-I-N-N-E-Y. 
And there are a variety of programs of that kind, some of 
which have external funding that do have a heavy orientation 
to minority students. We've also had a federal project funded 
by FIPSE to encourage transfer of under-represented . 
SM: What's FIPSE? 
SL: FIPSE. The Fund for the Improvement of Post-Secondary 
Education. (chuckling) 
SM: What acronyms! 
SL: the jargon, it's known as FIPSE. They tend to fund model 
have to scramble to try to establish 
~~~~~~ 
on your own. We had a very fine 
program with them called AAM, Access and Aspiration Model. 
And that wanted to bring over community college women, 
talented women, particularly from under-represented groups, 
into the university. A later innovation in the area of 
transfer programming we set up in my old fishbowl office, 
formerly occupied by Jim Dunning and another staff member, the 
first transfer student services office in the UC system. 
There were a number of transfer centers established at the 
community colleges, with state funding, and some of the 
community colleges also proceeded to fund transfer centers of 
their own, but there weren't any in the University of 
California. And we're very proud of that. Mr. Juel Lee, who 
LENHOFF 13 
had formerly been our Director of Financial Aid, heads up that 
office, as well as our . . . 
SM: What is the off ice called? 
SL: The office is called the TSSO, the Transfer Student Services 
Office, and this is now five years old. We say we've created 
a wonderful monster. 
SM: And Juel is spelled J-E-W-E-L? 
SL: No. No, Juel's name is . . . It's Mr. Juel, J-U-E-L, Lee, 
L-E-E. 
SM: Well, I know it because I know him very well. 
SL: (chuckling) And Juel has really engendered tremendous good 
will in the community colleges through his work. He has gone 
out to speak with the boards, the community college boards, 
and told them about the success of their students in the 
university, encouraged them to do whatever they could to 
facilitate tr an sf er. And by providing very good, clear advice 
to prospective transfer students and assistance through the 
matriculation process, we have been able to improve the 
transfer rate--not to the extent that we would like, but we 
have made some inroads there. 
SM: Great. Well, you know, Sylvia, question five would indicate 
that you are not involved . You are involved in the 
recruitment of ethnic minorities, but you're not . But 
the special EOP does the most in this--do they? Question 
five. 
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SL: I think it is the hope of all well-intentioned folk that at 
this point in the university's history everyone is concerned 
with affirmative action, and everybody has a commitment to it 
and contributes to it. I would say that the EOP-SAA people 
are the most visible in the forefront of the . . . 
SM: What is SAA? 
SL: SAA stands for 'itudent Affirmative Action. That was a term 
that came into use in about 1975 and it referred specifically 
to students who met UC eligibility requirements, who didn't 
need special action, but who indeed did still need tremendous 
A 
amount of assistance in order to matriculate and to graduate 
from the university. And these are our prime target students. 
EOP students may or may not be university eligible. Some of 
them are. I think the vast majority are, but there is a 
percentage that does not meet university admissions 
requirements. And there is a considerable percentage that is 
not minority but is low income Anglo. 
In regard to the question of whether we have a major role 
in affirmative action outreach, as the jargon now has it, yes, 
we do. But we have a larger charge, which is to provide 
linkages with all the schools and all the colleges and all the 
youngsters and all the parents of all the youngsters and the 
teachers who have any interest in the University of 
vi~ California, trying to improve access for all who benefit by 
A 
a UC education, and to also work to improve the schools by 
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participating in other programs, such as the WASC 
accreditation process. In order to produce . 
SM: What is WASC? Western . 
SL: Yes, WASC stands for the Western Association of Schools and 
Colleges; and that is the cooperative agency that reviews the 
schools and says whether they are doing a good job of 
educating the youngsters. In the early days before I came on 
board, the university had that role of accrediting the 
schools. And it's been interesting to watch in the eighties, 
that the university has sort of snaked back into that role to 
some extent. The State Department and WASC, the State 
Department of Education, have created a more potent academic 
review and incorporated it into that WASC accreditation 
process. And our unit, we have a number of our staff from 
Relations with Schools who serve on accreditation committees. 
And the reason I was late to Sam's interview was because 
for a temporary period I've been put across the street in an 
off ice that is designated the Southern California Curriculum 
Consultant Project. And what we're supposed to do is 
intermediate between the schools and WASC and the State 
Department and the institutions of higher education, to 
provide consultants to schools that are about to be 
accredited, so that they can get some help in energizing and 
improving their curriculum. 
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SM: Well, that's very helpful, very helpful, Sylvia. And I think 
I have fair understanding of your assignments. Now, question 
six: Do you have any . . . If you were the boss, you know, 
running this thing, have you any comments on the policies? 
Are you happy with them or do you think there ought to be 
changes or what? 
SL: There are some things about UCI that make me very proud, some 
things that go back to its early history. I remember when 
Jack Peltason first came on board and I elbowed my way into 
his office to introduce myself and talked about the office, 
to tell him what we were all about, and mentioned articulation 
and transfer. And somehow we got into a little deeper 
discussion there. Jack, having been very much involved 
through ACE, the American Council on Education, with the 
community colleges, and co-author of a book that comes out 
periodically . . . 
SM: You saw him when he was Chancellor? 
SL: Yes. I saw Jack when he was Chancellor. 
SM: Not Vice Chancellor? 
SL: Yes. I saw Jack when he returned to the campus as its 
Chancellor, and we discussed something about a mission with 
the community colleges. And I confided to Jack that we had 
never been able to find anything in the senate regulations 
that explained UCI 's very generous reciprocity policy on 
meeting the breadth requirements, which I thought was 
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extremely enlightened. We were way ahead of everybody else, 
and it goes way back to the early catalogues. 
SM: Yes, I was involved with that. 
SL: And Jack snickered and he said, "It's there because I put it 
there." (chuckling) I'm not sure that the senate ever 
necessarily approved that policy, but it does show that that 
kind of openness and concern with the students, that non-
elitist view, if you will, goes way back to the very 
beginnings of the campus; and I think we will continue to be 
a leader in that respect. I think Dan Aldrich's idea of the 
urban land grant commitment . . . I'm sorry that didn't come 
out much in his memorial service, because to me that was one 
of the more wonderful aspects of his philosophy and his 
outlook on education. If that persists, I hope it will remain 
as we become larger and more comprehensive and perhaps a 
little more chaotic as an institution. But that was there 
kind of as a glue, that kind of feeling about our relationship 
to the community. 
And I think I've seen the jump in size in the last few 
years. We're no longer a smallish campus for a university. 
We're a good strong middle-sized campus on the way to becoming 
large. And I think there are marvelous benefits, in terms of 
excitement and activity, but I hope that there will not be a 
lot of losses in the sense of community and commitment as we 
have this . . . 
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SM: Lawsuits? 
SL: No, no, losses. No, losses of a sense of community and a 
sense of clarity and commitment about our need to serve the 
community. 
Let's see, I think another thing I'm grateful for was the 
degree of freedom that I personally was accorded in developing 
the school relations programs as I saw best. I saw colleagues 
on other campuses who were much more constrained. And 
although I didn't get the resources, they would say to me, you 
know, "If you can manage it, sounds like a good program." So, 
by robbing Peter to pay Paul and working people overtime and 
all the rest of that sort of thing, charging for programs that 
other people didn't charge for, we have been able to do some 
innovative programming on the campus. 
my Extension days when we wanted to 
It even goes back to 
set up the Women' s 
Opportunity Center and Dick said, "Well, yes, you can have a 
desk and a phone, but that's all you can have." (chuckling) 
But he gave us permission. And by drawing on the wonderful 
volunteer potential in the community, we were able to set up 
and staff an institution that lasted far longer and with much 
greater impact than we had ever anticipated. 
SM: Are you saying that you were able to set up a whole off ice? 
You have an office in Extension and you use help, and what did 
you do precisely? How did you talk to the students who were 
taking Extension? Is that what you do? 
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SL: Sam is asking me about the days of Extension and the setting 
up of the Women's Opportunity Center. One of my charges was 
programs for women, and at that time there were some good 
programs being offered. Lucille Kuehn was active with us. 
They were largely daytime programs and more or less in the 
area of self-development. Also, at that time Lynn Osen came 
in with a very wonderful lecture series on the 51 percent 
minority. 
SM: Lynn? 
SL: Lynn Osen, L-Y-N-N, Osen, 0-S-E-N. I should spell Lucille's 
name, too, I guess. Lucille, Kuehn, K-U-E-H-N. What we were 
finding, though, is that the women needed more than a course. 
They needed support to fulfill their lives in new and 
different ways than perhaps their mothers had. This was a new 
age. Whether it would be through employment or returning to 
complete their education or through high-level volunteerism. 
They needed support, they needed a center, they needed a 
focus, they needed people to give them some guidance, advice, 
resources. And we set about to provide that kind of a center. 
We didn't have money and W? didn't have any space, except the 
lobby of the · n 'uilding and the permission from 
Dean Dick Baisden to put a desk and chair, and he did allow 
He did pay for the phone. 
And then we recruited volunteers. And these women were 
trained by other volunteers who had the requisite background, 
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education and certification 
had MFCCs, for example, 
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These were people who 
Counselors or Masters 
of Social Work, MSW people, or Ph.Ds. in counseling, those 
kinds of folk, who worked with our volunteers and trained them 
to provide not in-depth personal counseling, but educational 
and career guidance for women. 
Gradually, we developed a program of testing and some 
wonderful programs that met the specific needs of that 
clientele. And it all began because, even though we didn't 
have the resources, we did have the permission. If we could 
make it happen, we were going to be allowed to do it. And I 
have found this to be the case until now. In some cases, 
we've been risk-takers and we've been allowed to be risk-
takers, and that's very gratifying to me. 
SM: Now, that's really very helpful, and it's very exciting that 
you were allowed to go ahead and do these various innovative 
things. And I'm sure that's why your program is so 
successful. Now, the last question, do you have anything to 
add to your comments or anything that will help me as I write 
the history of UCI? 
SL: A wonderful open-ended question. 
SM: You bet! 
(laughter) 
SL: over the years, because we have a heavy public relations 
function in ORSC, as we did in Extension as well, we labored 
over this question of what kind of an image UCI has or what 
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kind it should project. And we've torn our hair out over it 
because it . . . 
SM: It's an anteater. (chuckling) 
SL: It's an anteater. Well, it certainly didn't have an image 
that Berkeley had. It didn't have the image that Santa Cruz 
It seemed that almost every campus had some sort of an 
image. And when you look at that really closely, imagef in 
some cases really means stereotype. There is a certain kind 
of student or a certain kind of faculty that's associated with 
a particular institution. And gradually, I came to think that 
maybe it was part of the health of this campus, that we really 
were, despite folks who will say, "Oh, it's all conservative 
Orange County." I don't think that was really true. I think 
it was a very diverse constituency, even from the early days. 
I remember way back in the early seventies, even though you 
had this very straight and proper kind of student with, you 
know, well-shorn hair and nicely dressed. You also had the 
Laguna Beach funkies, way from the beginning of the campus. 
It was never all of a piece. And so I gave up on trying to 
project one single image. 
SM: Did you say funkies or flunkies? 
SL: No, funkies not flunkies. (chuckling) There's a certain 
funkiness to the Laguna Beach . . . 
SM: (inaudible) 
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SL: F-U-N-K-I-E-S. (laughter) I do think that there is a certain 
kind of student who flourishes here better than maybe some of 
the others, and that is the student who has his or her own 
personal dream about something that he or she wants to do. 
It's that opportunity, that openness, that flexibility. They 
say, "Well, if you can get the money or if you can get the 
approvals, go ahead and do it. " That lack of choking ivy 
about the place, that I think lends itself to the person with 
a dream and willing to work for it. I'm not sure that the 
very shy student or the student who needs a lot of crowds, 
crowded type of events to make his or her days complete, is 
going to be as happy here as that other kind of individual. 
I think the other comment I would make is that it has 
been very important for me to see the campus gro:> 'he campus 
and the individuals in it grow in the understanding of the 
blessings of diversity. Their willingness . First, I 
think you had a sort of grudging acceptance of the notion, 
yes, for equity purposes, yes, we have to diversify. We have 
to give women an equal shot, that kind of thing. Then, 
gradually, I think it went beyond that sort of grudging 
situation and you had a little understanding that the whole 
meaning of America was at risk here. And then, finally, I 
think you begin to see genuine commitment on the part of a 
large segment of the university community. There's still some 
(chuckling) very odd red-necks around, but I do think we've 
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moved into a new phase of commitment. And I hope I live to 
see it come into full flower. 
SM: Very good. Now, what would you say our image is then? An 
innovative university? 
SL: Yes. 
SM: Because we all try things and no one is ever satisfied. Well, 
my question is to (inaudible). I've done a lot of things in 
my teaching which helped a lot of students. 
SL: Yes. 
SM: Well, now, have you anything more to say, Sylvia? 
SL: No. 
SM: This has been a very pleasant and interesting talk. And I've 
always admired the work of Relations with Schools. I got into 
it this way. At San Francisco State they had this 
articulation conference and I was always interested that the 
university, the segment, would do better. I mean, Kidner, 
could speak better than, say, the state colleges. There were 
the state colleges--state universities now--but then there was 
the University of California, the state colleges, the junior 
colleges and the high schools. 
SL: Private. 
SM: That's right. Now it's the private schools. 
SL: Yes. 
SM: And they used to meet at least once a year, once or twice. 
SL: Yes. 
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SM: And I went as Dean of San Francisco State and I went when I 
was our Dean of Humanities. And after that, I went a couple 
of times, and I think I watched what was going on, you know, 
what other universities, other campuses did, you know, for 
relations with schools and so on. Well, I want to thank you 
very much, Sylvia. This has been lots of fun. And if you 
have any ideas or anything new, just s'end it to me in writing, 
or if you want another interview, we'll have an interview. 
END OF INTERVIEW 
